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About CLP

Career Ladders Project promotes equity-
minded community college redesign.

We collaborate with colleges and their
partners to discover, develop, and
disseminate effective practices.

Our policy work, research, and direct
efforts with colleges lead to system
change—and enable more students to
attain certificates, degrees, transfers, and
career advancement.



Career Workshop Outcomes

1. Explore key considerations for preparing
students and working with employers in the
changing economy

2. Consider racial and gender disparities in

program and career choice

3. Learn what colleges can and are doing to disrupt
structural disparities in program and career
choice as they pivot in this moment of economic
flux and racial reckoning
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Agenda

* Welcome

* Overview & Framing

« CCRC Research — Dr. Hana Lahr
* Panel

« Transition to Breakouts

 Breakout Sessions
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At least for me, it was a lot of not knowing
where to go. Like communications. Okay,
where do you go from there? Do | become
a professor? Do | work in TV? What kind of
Jjobs do people have? It sounds corny, but

are they happy in those jobs?”


https://www.careerladdersproject.org/wp-content/uploads/2017/08/Bringing-Student-Voices-to-Guided-Pathways-Inquiry-and-Design.pdf

“I know a lot of people who have been
here for five or seven years, and
they switched their major so many times.. .
because there isn’t really someone to sit
down with them and say, ‘Here, these are
your strengths, these are careers that would
be really good for you, and these ones aren’t.”’
So, they keep jumping around...



https://www.careerladdersproject.org/wp-content/uploads/2017/08/Bringing-Student-Voices-to-Guided-Pathways-Inquiry-and-Design.pdf

“..there is a [web]site or two that | wish |
had known [about]...it basically lists all these
careers, and how much they’re growing, and

how much the top and bottom earners are,
and what are important aspects of that job or

careers in that [field]. And | think if I'd been

able to look at that more, that would have

been more helpful instead of waiting six years
[to] do it.”



https://www.careerladdersproject.org/wp-content/uploads/2017/08/Bringing-Student-Voices-to-Guided-Pathways-Inquiry-and-Design.pdf

GP Redesigning with Career In Mind
February 2020
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https://www.careerladdersproject.org/problem-solving-moving-dual-enrollment-online-clp-webinar-series/%20​

Pandemic Compounds Inequities

Black and LatinX workers have been hit the hardest:
« Twice as likely to earn incomes below the poverty level

« Overrepresented in impacted industries and less likely
to be able to work from home

« More likely to be exposed to COVID-19

» More likely to lack health insurance, sick leave and
other benefits

AND, many Black and LatinX owned small businesses—critical

employers and community institutions—Ilack the capital to
survive.

Solomon, D. and Hamilton, D.
, Center for American Progress, March 19, 2020



https://www.americanprogress.org/issues/race/news/2020/03/19/481962/coronavirus-pandemic-racial-wealth-gap/

Financial

41%

experienced
changes
in employment

Housing and Food Insecurity

22%
laid off or
furloughed

19%

hours reduced|

53%

of students report their
income has decreased

57% of students reported basic needs deficits in one or more area including housing insecurity, homeless and food insecurity.
Students of color reported higher rates of basic needs insecurity.

57%

report
basic needs
insecurity
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71% Native American

65% African-American/Black
63% Latinx 180/0
61% Asian
47% White

Food Housing Homelessness
Insecurity Insecurity

CCC COVID-19 Student Impact Survey



https://www.cccco.edu/-/media/CCCCO-Website/Files/Communications/reports/student-impact-survey-v2

FIGURE 4
A comparatively large share of black and Hispanic
students' completions are certificates

Share of racial group's completions at each level, 2013 through 2015

Certificates

White student credentials
Hispanic student credentials

Black student credentials

Associate of Arts

Bachelor of Arts

3 i

Libassi, C. J. The Neglected College
Race Gap: Racial Disparities Among
College Completers.May 23, 2018,
Center for American Progress

Mote: Bar chart incledes all students completing a bachebor's degree or below,
Sources Center for American Progress analysis of data from the Integrated Postsecondary Education Data System from 2041 3 through 2015, m

See Mational Center for Education Statistics, Integrated Postsecondary Education Data System, "Use the Data,” available at https://nces.ed.govy
ipeds/use-the-data (last accessed April 20138),



https://www.americanprogress.org/issues/education-postsecondary/reports/2018/05/23/451186/neglected-college-race-gap-racial-disparities-among-college-completers/
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CCR COMMUNITY COLLEGE
RESEARCH CENTER

EEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEE

Ensuring More Equitable Student Outcomes:
Recent Research, Guidance and Tools from
CCRC Guided Pathways Research Team

Hana Lahr
Community College Research Center

Teachers College, Columbia University
November 13, 2020
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Figure 1. Undergraduate Enrollment Changes by Sector

Fall 2015 Fall 2020

Community college students
and colleges hard-hit by COVID
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https://nscresearchcenter.org/stay-informed/
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Community college enrollments nationally have

fallen since 2( |
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Community college enrollments have fallen since 2012

Fall Undergraduate Enroliments
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Guided Pathways Practices Essential for Advancing

Equitable Student Success

High-value programs:
Backward design programs to
_9 ensure they prepare students
9 to secure good jobs and/or
further education needed for
career advancement

Academic-career communities:

sees Helpall students connectwith
faculty, advisors, students,
alumni, employers, othersin a
field of interest from the start

v
v
v
v

Academic and career planning:
Help every student explore
academic and career options and
Interests and develop a full
educational plan by the end of term
1

Active and experiential teaching
& learning: Ensure every student
has “light the fire” learning
experience starting in term 1 and
active and experiential learning
opportunities throughout
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Pathways to What?
For Whom?

COMMUNITY COLLEGE RESEARCH CENTER | JUNE 2020

Unpacking Program
Enrolilments and Completions
With Equity in Mind

By John Fink and Davis Jenkins

Across the country hundreds of community colleges are implementing
whole-college guided pathways reforms to create clearer paths to college and career
success for students.! The aim of these reforms is to help students explore and decide
upon career and education goals thatalign with their interests and aspirations, and wo
plan and complete a program of study to achieve those goals. As part of these reforms,
colleges redesign intake and advising processes around broad career fields sometimes
called “meta-majors”; this helps entering students make sense of the large number of
program options that are available and engages them with faculty, advisors, and other
studentsin a field of interest right from the start (Jenkins et al., 2020). Guided pathways
reforms are challenging for colleges to pursue; they entail the participation of all staff
in modifying practices around a far-reaching notion of student
(Jenkins etal., 2019). They require a shift in mindset ‘ ‘ A substantial literature base
wherein college personnel ask not only “Are students persistingand reveals not only that returns
completing?” but also “Do our programs really lead to the education to higher educatlon programs

and career outcomes students seek?” and “Is student representation ara stratifisd but alno that this
. . stratification operates along
across our programs equitable?

racial/ethnic, gender, and
Critically examining what programs students are entering and socioeconomic lines.
completing is particularly important given that some community

college programs lead to substantially higher economic returns than others (Belfield &

Bailey, 2017; Dadgar & Trimble, 2015). A substantial literature base reveals notonly

that returns to higher education programs are stratified but also that this stratification

operates along racial /ethnic, gender, and socioeconomic lines (Carnevale etal., 2016;

Castex & Decher, 2014). Though this research has focused primarily on the four-year

sector, it may be that community colleges are in even more danger of facilitating

inequitable stratification since their programs var subject area as well as length

(corresponding, e.g., to short- and long-term certificates, applied associate degrees, and

associate of arts degrees designed to prepare students for upward transfer to bachelor's

degree programs). There is a wide range in the economic returns to different types
of community college awards, with longer programs and those leading to bachelor's

degrees in math-intensive fields, for example, leading to stronger labor market returns.
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Good jobs* increasingly require bachelor’s degrees...

Figure 4. By 2000, the middle-skills pathway surpassed the high school pathway in providing good jobs.

40

35 * “Good jobs” defined as those

that pay a minimum of
30 $35,000for workers between
the ages of 25 and 44 and at
least $45,000for workers

Good jobs (in millions)

= betweenthe ages of 45and
64.

20

15

10

1992 1994 1996 1998 2000 2002 2004 2006 2008 2010 2012 2014 2016

High school pathway —— Middle-skills pathway —— BA pathway

Source: Georgetown University Centar on Education and the Workforce analysis of data from the US Census Bureau and Bureau of Labor
Statistics, Current Population Surnvey, 1992 -2017.

Source: Carnevale, et al., Three Educational Pathways to Good Jobs. Georgetown Center on Education and the Workforce, 2018.
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...plus know-how acquired through active and experiential
learning

FEATURE ARTICLES

Cultural Sensitivity N

Identifying Ciritical 21st-Century Skills for Workplace

Cantinual Leaming
Success: A Content Analysis of Job Advertisements

Joseph A Rios'?, Guangming Ling?, Robert Pugh?, Dovid Backer?, and Adam Bacall Service Orientation
Adaptability

This article extends the Iterature on 21st-century learning skills needed for workplace success by providing an empirical c li\l'i
examination of employers’ direct communication to potential employees via job advertisements. Our descriptive analysis. red ly

of 142,000 |ob advertisements provides two contributions. First, this Is one of the first studies to empirically rank-crder
skill demand. In doing so, It Is clear that oral and written communication, collaboration, and problem-solving skills are In
high demand by employers, with particular emphasis on the pairing of oral and written communication. Furthemmore, It 1s
apparent that many of the skills suggested In the lterature as being oritical for workplace success are in very low demiand

Professionalism

by employers, and some wers not found to be mentioned at all (=g, socal responsibilty). Second, this study explictly Ethics
examined whether 21st-century skill demand vaned by [ob characteristics, which was found to be the case, with differences.
being noted for both education level and degree fleld requirements. Results were replicated with a sample of roughly
120,000 job advertisements collectad 1 year from the initizl data collection. Implications for developing educational _ Time Managemenl
around 21st-century skall are discussed. =
7] . -

Keywords: Colsbaraton: : T P Critical Thinking
soclal processes/development; textual analysis

Self-Direction

the United States is continuing its shift from an indus-

triak- w0 an information-based economy. As sch, in
addition to technical and subject-matter expertise, the majority
of jobs being created require an increasingly broad skill set o
deal with the demands of technological advances and a global-
iwed wordkforce (Hart Research Associates, 2015; Kirsch et al.,
2007). Such skills have been called by many names across
research and nonresearch contexts (for a review of terminology,
sex Duckworth & Yeages, 2015). In this asticle, we will refer 1o
them as 24 ss-cemury skills, which we define 2s 3 combination of
cognitive (e.g., nonroutine problem solving, critical dhinking,
metacognition), interpersonal {ie., social), and intrapersonal
(i, emmotional, gmmgul..w} shills thar are mallesble (i,
i and relatively stable over

time in the absence urmg!nnus Forces (.., intentional inter-
vention, life events, changes in social roles; Duckworth &
Yeager, 2015; Pellegrino & Hilton, 2012). Regardless of the ter-

G iven rapid social, scientific, and technological changes,

Almlund et al., 2011). Yet, employers have criticized that reces
college graduates lack these skills when entering the workfore
(eg.. Goodman et al., 2015; Hart Research Associates, 2015
Therefore, to promote workforce preparedness and long-ters
success of the ULS. economy, it is clear that sudent developmes
of 21s-century skills is greatly needed. However, one questia
remains: What are the vital 21st-century skills necesary k&
workplace success?

Approaches v Idenzifying Crizical 2 1se- Cenrury Skills

There have been several attempts to review and organize fram

works asonsnd 2lst-cennury skill, drawing from perspectives 3
hology, ed and ather subdisciplines within thes

fields feg., Kyllonen, 2012; Markde et al, 013, Howores 4

existing research is mized about

skills and the relative importance of rank-ordering ..m.ﬂ il

minology used, prior research has supgested that 21st-censury
skills predics both academic and workplace success (=g

BO | EDUCATIONAL FESEARCHER.

"University of Mismesotz, Minseapalis, MM
*Educarional Testing Sesvicz, Princeton, N]

Educational Resaarchar, Vol 49 . 80-89
ml: 10.3“!21'001]‘39! mwﬁ

anEEA.Mtpdn’wmut

Social Intelligence
Communication Skills
Problem Solving
Collaboration

Written Communication Skills

QOral Communication

o
=
2

10% 15% 20%

Proportion

25%

FIGURE 2. 21st-century skill demand expressed as proportion of total job advertisements examined.

30%
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Within 6 years of initial enroliment, only 41% of students
completed any degree or credential

® Not enrolled

m Still enrolled

49% 50% m Completed at 4-
41% ~ - =T - =T - = - =T - == " vear
Completed 2004 37% 40% y
any degree
credentia ® Completed at 2-
year
Overall Asian Black Hispanic White Two or more races

Source: National Student Clearinghouse Completing College (Signature Report) tracking the fall 2013 cohort of first-time-in-college, degree-seeking students at public two-year colleges.
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South Dakota
Minnesota
Wyoming
Wisconsin
Kansas
Georgia

Highest degree e

New York

outcomes In

SIX years: ey
Community

New Jersey

college starters, v

Colorado

by state

South Carolina

_e————— ——————————
California B A ———————— e ——
\fg 189189t 239 2005
West Virginia
0% 20% 40% 60% 80% 100%

41% Completed Any Degree or Credential
Below National Average 1 Above National Average

2 4,0/, | 1 7/ ] 1 50/ e 430/

= Completed
at CC

@ Completed
at FY

Source: NSC Completing College Signature Report tracking the fall 2013 FTIC, degree-seeking public 2-yr entering cohort (excluding current dual enroliment students but including former DE students)
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21% of awarded certificates by CA CCs were in higher-
returning fields

m Workers with certificates in engineering technologies or drafting have
median earnings between 575,001 and 5150,000—higher than those with certificates
in other fields.

Engineering technologies or drafting ~— 21% Certificates award ed by

Mechanic or repair technologies

Manufacturing or production CA C C S I n 20 1 6_ 1 7

Law enforcement. security, or firefighting
Construction trades

Other

Computer science or information technology
Business management, administration, or marketing

Audio, broadcasting, multimedia, or graphic technologies

Accounting, finance, insurance, or real estate
Transportation ||
Healthcare ||
Culinary arts ||
Administrative support | ]
Education ||
[ |

Cosmetology

$0 540,000 350,000 $120,000 $160,000
£20,000 £60.000 $100.,000 $140,000

Source: Carnevale, et al., Overlooked Value of Certificates and Associate’s Degrees. Georgetown Center on Education and the Workforce, 2020.
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19% of associate degrees were awarded in higher-
returning fields

m Workers with associate's degrees in engineering have median earnings
between 550,001 and $60,000 per year, compared to between 520,001 and 530,000

per year for those who studied education or fine arts.

Engineering or architecture

Lawr enforcement, seourity, or firefighting

Healthcare

Construction, repair, manufacturing, o transportaticn
Bu=siness managament, administration, or marketing
Agriculture

Social or human senvices or public administration
Sdence or mathematics

Orther

Liberal arts

Lawy or legal studies

General studies, no major, or undedared

Computer science or information techmology

Audio, broadcasting, multimedia, or graphic techmologies
Administrative support

Accounting, finance, insurance, or real estate

Fine arts or music

Education

$10,000 520,000

30,000  S40.000

$50,000 350,000

19% of associate degrees
awarded by CA ccs
in 2016-17

Source: Carnevale, et al., Overlooked Value of Certificates and Associate’s Degrees. Georgetown Center on Education and the W orkforce, 2020.
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The median credits earned by associate degree
completers from the top 20 CA CC programs in 2015-
16 ranged from 73 to 99 credits

Registered Nursing
Biology, General
Business Administration
Humanities and Fine Arts
Psychology, General
Administration of Justice

Speech Communication

Humanities
History
Humanities and Social Sciences | ‘ ‘ ‘ ‘
_ , 0 20 40 60 80 100
Data. Analysis of CCC student records courtesy of Education Results Median Number of Degree-AppIicabIe Units

Partnership
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Planning guide and data tool for colleges on access
to higher-opportunity pathways

COMMUNITY COLLEGE RESEARCH CENTER | JUNE 2020

1. What programs are our students _
Unpacking Program

currently enrolled in? Enroliments and Completions

: With Equity in Mind
2. Which programs lead to greater

- ’) Across the country hundreds of community colleges are implementing
= success for students The aim of these reforms is to help students explaore and decide
upon career and education goals thatalign with their interests and aspirations, and to
plan and complete a program of study to achieve those goals. As part of these reforms,
. colleges redesign intake and advising processes around broad career fields sometimes
called “meta-majors”; this helps entering students make sense of the large number of
. S S u e n re p r eS e n a I O n program options that are available and engages them with faculty, advisors, and other
students in a field of interest right from the start (Jenkins etal, 2020). Guided pathways
reforms are challenging for colly

- f) in modifying practicss avound a far-reaching notion of student
across proarams proportionate RIS I o Aty
. wherein college personnel ask notanly “Are students persisting and revealsnot only that returns
to higher education programs
are stratified but also that this
stratification operates along
raclal/ethnic, gender, and
Critically examining what programs students are entering and socioeconomic lines.
completing is particularly important given that some community
college programs lead to substantially higher economic returns than others (Belfield &
Bailey, 2017; Dadgar & Trimble, 2015). A substantial literature base reveals not only
that returns to higher education programs are stratified but also that this stratification
operates along racial fethnie, gender, and socioeconomic lines (Carnevale etal., 2016,
Castex 8 Decher, 2014). Though this research has focused primarily on the four-year
sector, it may be that community colleges are in even more danger of facilitating
inequitable stratification since their programs vary by subject area as well as length
(corresponding, e.g., to short- and long-term certificates, applied associate degrees, and
associate of arts degrees designed to prepare students for upward transfer to bachelor’s
degree programs). There is a wide range in the economic returns to different types
of community college awards, with longer programsand those leading to bachelor's
degrees in math-intensive fields, for example, leading to stronger labor market returns.

to pursue; they entail the participation of all staff

completing?” but also “Do our programs really lead to the education
and eareer sutcomes students seek?” and “Is student representation
across our programs equitable?”
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Categorizing community college programs by post-

graduation opportunity

Category Description Examples
Workforce: Program places students into jobs with low average Criminal Justice, Automobile
Low earnings (e.g., less than $14/hour) Technology, Early Childhood
Workforce: Program places students into relatively middle-paying |Accounting, Welding, Business
Medium job (e.g., between $14-$17.55/ hour) Management, Dental Assistant
Workforce: Program places students into a relatively high-paying [Nursing, Radiology Technology,
High job (e.g., more than $17.55/ hour) Sonography, Dental Hygiene
Transfer: Program designed for general transfer (no pre-major | AA-General Studies,
Unstructured |or university destination necessarily specified) “General Transfer”
) Program designed to prepare students for a particular ]
Transfer: bacialaureateg major/rr?et:f—major and/or a schific AA-Business (DTA),
Structured AS-T (Engineering)

four-year destination

Undeclared or
Unknown

Listed as undeclared or missing program information

Null, Missing Program,
Undeclared

Uncategorized
or Other

Non-degree seeking, ESL, ABE, dual enrollment

Basic Education, ESL, Running
Start
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CCRC program explorer excel tool

Treemap: Programs Nested Within B

Note. You can organize the treemap by meta-mi

Sum of count

Workforce fTransfer Categ | Program |

] AA-Transfer-Business
AS-Transfer-Nursing
AS-Transfer-Canstruction
AS-Transfer-Chemistry
AS-Transfer
AS-Transfer-Physics
AS-Transfer-Engineering
Ad-Transfer-Biology
AS-Transfer-Atmospheric Sci
Ad-Transfer-Math Education
AS-Transfer-Biology

= TRANSFER-UNSTRUCTURED General Liberal Arts
Early Childhood Ed
Human Services
Physical Therapy
Phys Education
Af-English
Al-Communications
AA-Business
Radiologic Tech
Sociology
Pre-Med
Pre-Vet Medicine
Ad-Biology
Psychology
AA-Criminal Justice
Funeral Service Ed
Visual Arts
Global Studies
Photography
Pre-Law
Graphic Design
Palitical Science
History
Theatre/Acting
Geostience
Occupatnl Therapy
Philosophy
Health/Wellness
Studio Arts
Written Arts
World Languages
Physics

Overall Composition

m Asizn m Hispanic

m White Black or African American
= Unknown = Twa or hMare Races

m Aamerican Indian

o, all proga s

o 0% 0 =0% BOH 100
Top 20 Programs by Student Characteristic
W ASED m Hispamnic
m White Black or Africam American
Lk meosay = Two or More Races
m american Indian
Acccociate bn At |
Pathways Ascociate inArts —
Astodate Degmee Mursing e
Ascoeriate inScience | -
Business Ad ministration e
Weellding Techn ala gy .
Inufic o ation Techin|ogy | |
Medical Asskting -
Criminal JusHoe Technology | |
Early Childiha od Echucaticr | .
Zoological Science Technology |
Heatth Iinfoanm athon Technobo gy | L
Fathways Associate noSchen e
Cosmetology I L
Bz lcall 1L ey o iy T oy omeclc gy | b
Fractical Nursing | |
LT Saemaic s T ool gy I |
Auquarium Scienoe Techn olo gy
Sppecial Orec i
Fire Protection Techinology |

O 10% 2% 30 M 50N EDH TDH BDWE SO% 100%

[ wWOREFORCE-HIGH

| \WORKFORCE-LO'W

[ ‘W OREFORCE-MEDILIM

[BElank]

Top 20 Programs by Student Characteristic

m Asian m Hispanic
m White Black or african American
= Unknown = Two or More RECes

m American Indian

Agsoate in Arts

Pathways Assoclate inArts
Assodate Degree Mursing
Assorate InScience

Business Ad ministration

W lding Techn alogy
Imfio i ation Tedhno logy
redical Asskring
Crimiinal fus tioe Techn alogy
Early O i o od £ chucation

oo logical Sckenoe Techn ology
Heatth Infarmaran Techn olo gy
Fathways Ssscciake inScience
Commetola gy

Bled brall Labo mio ry Te dhnclo gy
Practical Hursing

Elurmain Serdces Tednnolo gy
Agquaarium Sciben e Techn oo gy
Spexial Cred it

Fire Protection Technology

a Jrinlu] 400 B00 EO0O

1200
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Enrolled students only: Program enrollments by term
among FTEIC degree-seeking CC entrants, 2009-2011

100%

90%

80%

70%

60%

50%

40%

30%

20%

10%

0%

Enter

+16pp

Complete
White

Enter Complete

African American

+9pp

" 2

+22pp

Enter Complete

Hispanic

Enter

+15pp

N\

Complete

Asian

Uncategorized
®m Workforce: High
m \Workforce: Medium
m \\orkforce: Low
® Transfer: Unstructured
B Transfer: Structured

® Unknown or Undeclared



Equity Progress Update®2019 I
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Lorain Country Community College

Up front and intentional career selection support a clear pathway to completion and provide planning for future
® employment opportunities. Deeper analysis reveals majors where students are over and underrepresented. This means

P ro ra m e n rOI I me nt e u It a n a I Ses that more (over) or less (under) students proportionally are choosing the major. The baseline comparison for

determining this is the proportion of the overall student body. For instance, non-traditional students comprise 41% of

the overall student body. Majors where the proportion of non-traditional students is higher that 41% would be majors

where those students are more likely to select than would be anticipated and therefore the major would surface as

‘overrepresented’. This illustration only shows up to three majors, however, this does not include all instances in all

cases.

 National studies released about the Overrepresented Underrepresented

Black or African American - 10.6% overall

impact of program selection A @® 2 "N O &

Real Estate Practical Nursing

Human Services Dental Hygiene Sonography, Computer Info.

* Disaggregated completion rates started R -

Hispanic or Latino - 11.2% overall

to prompt pipeline discussions q & i L&T

lustice Systems Industrial Mech. Computer Info. Mursing

* Results from graduate outcome surveys

White — 70.4% overall

sparked internal dialog & U : ;|

Industrial Mech. Nursing Culinary Arts lustice Systems
83.5% 77.1% 47.2% 57.2%

* Data & Information Group (DIG) shared o it 4105t vt
creation of new report VA _ﬂ R B

Addiction Real Estate Clinical Lab Science Sports & Fitness Justice Systems Computer &
Counseling 75.0% 73.3% Management I8.8% Electrical
829% 13 7% 70 3%,

Pell — 53.1% overall

o sas
- o ® & [ @#

Human Services Culinary Arts lustice Systems Industrial Mech. Computer Business
75.3% 717% 54.2% 30.3% Networking Management
39.2% 46.9%



Courageous Conversations

Questions discussed:

* Why is this occurring? Is it
structural? Is it access?

e What other information do we
need?

 How do you equip students with
the tools to make the most
informed decisions?

Pathways
teams

* Where do opportunities exist for
redesign?
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Redesigning Community
College Student Onboarding
Through Guided Pathwavs

Part 1: Rethink

How Colleges Are o] BN

Reghuter For Arat Lorm Courtes

Rethinking New SEEEE Guttest Snciont Orbesnding
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. . Black Students Hispanic Students
. Benefitof completing
BenefltS Of Early Momentum 12 or morecollege- 2 4X 4 2X
for Equitable Student vansioringand ' '
ransterringan
completing a bachelor’s
Success degree 1.7X
Effects Even Larger for...
Benefit of Low-
M ostone Black Hispanic income
Transfer to a four-year institution (Base\x,ﬂﬁgmup' Students Students Students
Credit Momentum 6+, 12+, or 24+ college credits) 3-5x 3-6X 6-11x 7-8X
Gateway English/Math (College-level) 3-4x 3-4x 6-8X 4-6x
Completed Transfer Degree 7-8X 9-11x 11-18x 11-13x

Transfer & bachelor’s completion

Credit Momentum 6+, 12+, or 24+ college credits)

Gateway English/Math (College-level) 1.6-3x 2-4X 4-5x 4-5x

Completed Transfer Degree 3-4x 5-6X 5-9x 6-7X

Yuxin L|n Maggle Fay, & John Fink. (Forthcoming). CCRC analysis using statewide administrative data on 573,806 community college
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Half of students don’t return to college for a second year

Term-by-term program enrollments among degree-seeking CC entrants in one state

100% ﬂ

90%
28%

80% — —— 39%
47% 519, 545

70% 61% ot enrolled, 64%
No completion
at start of the
60% 2nd year
[ sox
58% enter into
general, 40%
undeclared,
unknown, or
uncategorized 30%
programs
20%
10% I

0%
Term1l Term2 Term 3 Term4 Term5 Term 6 Term 7 Term 8

Not enrolled, No completion
Completed
Transferred
M Social & Behavioral Sciences
B Other CTE
B Human Services & Public
Safety
B Education & Child Care
Business
Health
M Industrial & Applied

Technologies
B Computer & Information

Sciences
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What courses are students taking?
First-term course enrollments among top programs

First term course enrollments among entrants into top programs

Fall 2018 courses attempted among all first time fall 2018 entering students (all students who
attempted at least 1 credit-bearing course, including degree- and non-degree-seeking, full- and
part-time, current and former dual enrollment students), by program. Common courses (e.g.,
English 101) will likely be in the top 10 for multiple programs.

#2 Program (N= 1,545 students): AS Liberal Arts General Studies (Transfer
Number of Percent of

. Program Students Program Students
Ranic  Course Hitie whogtook this whogtook this
Course Course

1 College Composition ENGI101 723 46.8%
2 College Orientation & Success COS133 548 35.5%
3 Basic Math (non-credit)* TRS092 377 24.4%
4 Pre-Algebra (non-credit) * TRS094 340 22.0%
5 College Orientation COS101 295 19.1%
6 Intro to Psychological Science PSY101 278 18.0%
7 Intermediate Algebra MTHI104 270 17.5%
8 Intro Read & Writ (non-credit) * TRS100 262 17.0%
9 Elementary Algebra (non-credit)*  MTHO098 151 9.8%
10 Physical Fitness PECI148 148 9.6%

>10 275 other different courses attempted by at least 1 student from this program
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What do students say they want during onboarding?

* Assistance exploring academic and career interests.

* Information on program options in fields of interest and their connection to
career opportunities.

* Opportunities to interact with other new and current students, faculty, and
others who share similar academic and career interests.

* The chance to take a course on topics of interest in term 1
* Assistance developing a full-program academic and financial plan.

* Note: Students who have clear career goals need different kinds of
support than those who don't.
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Rethinking Onboarding From a Guided Pathways
Perspective

FROM TO

Orientation to college Orientation to fields of study
Optional career and transfer Required career and transfer
advising and planning advising and program planning
Engaging with programs after Engaging with programs
prerequisites from the start

A la carte high school dual Dual enroliment as an on-ramp
enrolliment coursetaking to a program pathway

New reports from CCRC on onboarding: https:


about:blank

CCR COMMUNITY COLLEGE
RESEARCH CENTER

TEACHERS COLLEGE, COLUMBIA UNIVERSITY

Thank you!

ccrc.tc.columbia.edu O CommunityCCRC o CommunityCCRC

© ccrc@columbiaedu @) 212.678.3091




So, what do we do?

« How can we disrupt replication of racial

and gender disparities?

CLP

Career
Ladders
Project



Panelists

Jackie Cruz Jennifer Johnson

Dr. Abdimalik A. Buul

Counseling Faculty VP of Advancement & Nursing Faculty
San Diego City College Development, Hartnell College Bakersfield College
Career
Ladders
Project




Panelists

Dr. Patricia Ramos Dr Carilia Rinc Aaniilar Michelle Simotas
Professor and Associate English Faculty
Dean of Equity, Diversity & City College of SF;
Inclusion, UCLA Director, Career Ladders Project

Dean, Academic Affairs
Santa Monica College

Career
Ladders
Project



Think Tank

* Future of Careers

* Interrupting Structural Racism and Sexism
« Flexible Learning Approaches

« Community

* Onboarding

* Navigating systems and hidden

Career
|_ Ladders
Project

requirements




Friday, November 20th

Part 2: Redesigning with Equity and
Careers in Mind

Career
Ladders
Project

CLP




Please provide your feedback

Career
Ladders
Project

CLP



https://www.menti.com/27vxdz9ytz

Breakout Discussions  https://bit.ly/38EyN0OO

Breakout Order Zoom Link
(By Attendee’s Last Name)
A-B A-B

C-D CD

Facilitators

« Please join the breakout room that Breakout #1

aligns with the first letter of your last
name

Breakout #2

E-G E-G

Breakout #3
Breakout #4

Breakout #5

« Example: Flores join E-G
breakout.

« We will put the link in the chat
for the chart

Breakout #6
Breakout #7

Breakout #8 N, O, P N-P

QR,S (L5,

Breakout #9

Career
Ladders
Project

T, U V,W,XY,Z TUVWXYZ

Breakout #10

T
Al
tI

CLP



https://bit.ly/38EyN0O
https://cccconfer.zoom.us/j/93720650729
https://cccconfer.zoom.us/j/98542021714
https://cccconfer.zoom.us/j/98508769509?pwd=SGlUcUErZGNwanY4dTFzQ0YyYnkvdz09
https://cccconfer.zoom.us/j/99168093751
https://laccd.zoom.us/my/profzepeda
https://cccconfer.zoom.us/j/99471297681
https://cccconfer.zoom.us/j/98438012269
https://us02web.zoom.us/j/89717818956?pwd=LzFmSDRyNmNjTjdBeDZwWm9ENTY5Zz09
https://cccconfer.zoom.us/j/5910696266
https://santarosa-edu.zoom.us/j/2969722873

THANK YOU!

Career
L Ladders
Project


https://www.careerladdersproject.org

Resources

e @GP Stories

e Examples of Redesign

* |ntegrating Student Support: GP Designh Guide

* Bringing Student Voices to Guided Pathways
Inquiry and Design

e Better Careers at Hartnell College: Creating a
System to Connect College to Career

Career
L Ladders
Project



https://www.careerladdersproject.org/tools-for-the-field/guided-pathways-stories/
https://www.careerladdersproject.org/guidedpathways/
https://www.gpdesignguide.org/
https://www.careerladdersproject.org/wp-content/uploads/2017/08/Bringing-Student-Voices-to-Guided-Pathways-Inquiry-and-Design.pdf
https://www.careerladdersproject.org/wp-content/uploads/2020/05/Better-Careers-at-Hartnell-College-March-2020.pdf

